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Abstract 
The importance of teachers and teacher education to the socio-economic 
development of any society cannot be over-emphasized. This cannot be 
unconnected with the fact that the Nigerian National Policy on Education is 
replete with government’s pronouncements of its intention to improve the 
quality of the teacher in particular and teacher education in general. Indeed, 
the teacher is the most important factor required by the society for the 
effective realization of its political, economical, technological, moral and 
social developmental aspirations. The paper therefore discusses the historical 
background of teacher education, problems confronting effective teacher 
education, and the relevance of effective teacher education in Nigeria. 
Finally, problems and prospects of effective teacher education for national 
development are also discussed. 

 
In Nigeria, one aspect of education which is very important to the entire 

educational system and national development is teacher education. The teacher is the 
most important factor required by the society for the effective realization of its political, 
economic, technological, moral and social developmental objectives and aspirations. 
Indeed, in the realization of crucial role of the teacher education to the overall national 
development, the National Policy on Education (FRN, 1981) has outlined the purpose 
of teacher education in Nigeria to include among other things, the production of highly 
motivated, conscientious and effective classroom teachers for all levels of our 
educational system, who will be committed to the realization of Nigeria's national 
objectives. The implication of this is that the training and education of teachers is 
crucial to the survival of Nigeria's educational system and her progress towards 
effective and sustainable development in this century. 
 

In Nigeria, before independence in 1960, the direction of teacher education 
seemed ambiguous and confusing largely because of the conflicting interest of several 
controlling agencies such as the government, missionaries, and other principal 
initiatives. Against this background, the 1969 National Curriculum Conference which 
was held in Lagos outlined in clearer terms, the aims, direction, structure and content of 
education in Nigeria. The aftermath of this conference especially the series of seminars 
and workshops that followed resulted in the production of the National Policy on 
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Education (1977) revised (1981) which encapsulates the various policy statements on 
teacher education. 
 

However, subsequent trends and developments in teacher education 
programmes Nigeria has led people to question the potency and viability of the teacher 
education in .steering Nigeria towards economic, political, social and technological 
developments. The main focus of this paper is to examine the problems of teacher 
education in Nigeria with a view to suggesting possible direction it could take to enable 
Nigeria achieve sustainable development. 
 
Teacher Education in Nigeria: A Historical Background 

The history of teacher education in Nigeria is intricately interwoven with the 
early missionary endeavours in education. In fact, early teacher training programmes 
produced teachers whose basic orientations were tilted towards evangelism (Salaru, 
1970). However, formal teacher education began in 1896 with the establishment of the 
St. Andrew's College at Oyo by the Church Missionary Society. Others were later 
established at Ogbomoso in 1897, Ibadan in 1905 by the Baptist Mission and the 
Methodists respectively (Fafunwa, 1974). 
 

Government entry into the educational scene led to the establishment of 
Teacher Training Centres in different parts of Nigeria such as Benin, 1901; Toro, 1928 
and Katsina, 1929. Similarly, the colonial government improved its commitment to 
teacher education through the Phelps Stoke Commission Report of 1925 which 
recommended a two tier system of Teacher Training Programme for teachers; the 
Elementary Teachers Certificate or Grade 11 for lower primary school teachers and 
Higher Elementary Teachers Certificate for the Primary School Teachers (Udoh, 1985). 
Those who were admitted for the Elementary Teachers Certificate were standard six 
certificate holders who must have been pupil teachers. Thus, after the successful 
completion of the Elementary Teachers Certificate course (Grade II), the successful 
candidates were expected to teach for at least two years before proceeding to the Higher 
Elementary Teachers Certificate (Grade I) for another two years. This two tier system 
of teacher-training continued for a long time in Nigeria with their narrow curriculum. 
However, because of the acute shortage of trained teachers for the post primary 
institutions, the three years course for teachers started at Yaba Higher College in 1932. 
This programme was later discontinued in 1950 after the merger of Yaba Higher 
College with the University of Ibadan. 
 

As Nigeria approached independence, the need to tackle the shortage of high 
level manpower, compelled the government to commission the Ashby Commission to 
conduct an investigation into Nigeria needs in the field of post-school certificate and 
higher education over the next 20 years. Its recommendations among other things, 
encouraged the establishment of Advanced Teachers' Training Colleges (ATTC), 
sponsored by the UNESCO and the Federal Government of Nigeria (Adaraleghe, 
1981). Most of these institutions have metamorphosed into Colleges of Education for 
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the Nigeria Certificate in Education (NCE) Teacher Education Programme for non-
graduate teachers who are qualified to teach the Primary and Junior Secondary Schoo 
(JSS) classes. This development was complemented with the introduction of the B.A., 
B.Sc. Ed or B.Ed Degree and the PGDE programmes in education for professional 
secondary school teachers at the tertiary or University level. 
 

On a closer reflection, it could be deduced that development of the teacher 
education programmes in Nigeria was and is still dictated by the exigencies of 
prevailing socio-political and economic situations. These influences have prevailed in 
spite of the vast improvements in Nigeria's educational system over the years. 
 
Problems Confronting Teacher Education in Nigeria 

The status of teaching is perceptively low in Nigeria. This trend was not 
originally so even though teachers' salary was not that competitive. During the 
missionary and colonial era, teachers were seen as high class civil servants who 
combined secular and missionary duties. However, with the advent of independence, 
things changed. There were noticeable drifts to the administrative sectors especially by 
teachers, following the mass departure of the colonial manpower and personnel 
(Fafunwa, 1967). 
 

The impact of this trend on the quality and value of the teaching profession and 
teacher education was rather very unsavory. Firstly, the social identity of teachers 
changed and was perceived as inferior to other lucrative professions. Secondly, because 
of the flight of committed and trained teachers to other sectors for greener pastures, 
pretenders who could not get more lucrative offers elsewhere readily took to teaching 
as stepping stones (Obanya, 1982). Thus, teaching as a profession is today being 
increasingly regarded as an occupation for mediocres or at best, a refuge for people 
who could not find their feet in the more prestigious occupations. This position equally 
explains why there is high teacher attrition and students drop out in teacher education 
programmes. 
 

Inadequate funding and administrative support for teaching by both the 
government and the private sectors have affected the value of teacher education. 
Education, no doubt, is one of the most expensive sectors of the economy. However, 
people are beginning to wonder in recent times if government actually commit the 
budgeted resources meant for the development of education to it (Obemeata, 2000). In 
many states of Nigeria, primary and secondary school teachers hardly receive their 
salaries on time. This explains the reason why strike actions are always embarked upon 
by teachers in the sector. Teacher training programmes have equally suffered because 
of the withdrawal of Federal Bursary awards and other monetary incentives to teacher 
trainees in teacher training institutions. The attitude that this state of affair seems to 
project is that teacher education is no longer a priority to the society. 
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Another issue that seems to have diminished the value of teacher education in 
the eyes of the public is lack of consistent academic standards for teacher trainees. In 
Nigeria, teaching is not yet widely recognized as a profession that requires vigorous 
professional training. In fact, before recent attempts at the professionalisation of 
teaching, majority of African and specifically Nigerian teachers were not qualified 
professionally to teach (World Conference on Organization of Teaching Profession). 
This trend has made teaching the last hope of the hopeless, thus confirming the much 
publicized dictum that those who can't teach and in some cases, those that can neither 
teach or train teachers. This situation is so alarming and disturbing that most parents 
hardly allow their ward under normal circumstances to enroll for teacher education 
programmes. Even though, the National Policy on Education (2005) has set the NCE as 
the minimum teaching qualification in Nigeria, its implementation is far from being 
realized fully. In many states of Nigeria, some teachers are yet to obtain the NCE as 
minimum teaching qualification. 
 

Related to the above is also the fact that the entry requirements for some of the 
teacher education programmes are relatively low. This was not initially the case 
especially during the missionary era. In fact, as Akinbote (2004) has rightly asserted, 
one important aspect of the early missionary teacher education programme is the 
quality of entrants into the Teacher Training Colleges. These entrants were the best 
products of the school system then and were selected for the teaching profession 
through some vigorous selection procedures. This, no doubt, accounted for why the 
products of the teachers Colleges in those days were able to prove their worth in 
whatever role they were assigned to in the society. This, perhaps equally explained why 
teachers were respected in the society at that time. 
 

The introduction of various programmes in the country since 1975 contributed 
in many ways to the acute shortage of qualified teachers. First, to meet the great 
demand for teachers, various teacher education programmes opened the door of the 
teaching profession to all corners since the right type of teachers could not be got in 
sufficient numbers. This inevitably led to the watering down of the admission 
requirements, which in turn, did serious damage to the image and status of the teaching 
profession. 
 

Even in recent times there are many spurious and questionable teacher 
education programmes which seem to have weakened the public image of teacher 
education. For instance, the various part-time/sandwich, distance learning programmes 
embarked upon by almost all the NCE and B.Ed Degree awarding institutions seem to 
have sacrificed quality at the alter of quantity. These programmes apart from having 
ridiculously low entry requirements, act as fund raising ventures for cash-strapped 
institutions concerned (Obemeata, 2009). In view of this, both the public regard for 
teaching and the interest of prospective entrants into it have been lowered. 
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Another issue that must be examined is teachers' condition of service. 
According to Aluwong (2000), some determinants of job satisfaction include good 
working environment, good salary, professional growth, responsibility, feeling of 
achievement, etc. It is indeed not an overstatement that teachers are among the most 
dissatisfied group of workers in Nigeria today. This state of affair has not only given 
the profession a very poor social status but has aggravated the exodus of teachers to 
more lucrative jobs. Those who have remained to teach are hardly satisfied with the 
job. 

Another problem is that of structural dichotomy within the professional 
hierarchy of teaching. For instance, there is a distinction between primary school 
teachers and secondary school teachers. The same discrimination is observed between 
University teachers and those in Colleges of Education. This seems to weaken the 
influence and activities of professional associations especially, Nigerian Union of 
Teachers in making teaching have better recognition. Indeed, this discrimination is 
unnecessary since within any profession, there must be different cadres performing 
different but complementary roles. It must be realized that professions like the legal and 
medical professions have different categories of personnel who are mutually integrated 
into a more unified professional association that cater for their collective interests. 
Furthermore, the NUT, since its inception in 1931, has dwelt more on trade disputes 
rather than on professional matters. Here professional matters would include better 
image for teachers, sustained and improved educational programme for members, 
restriction of unqualified personnel into the profession and proper registration, 
certification and supervision of practicing teachers, etc. 
 

In fact, if teaching is to regain its past glory and honour, there is need to first 
recognize the need for better training to re-organize teacher education programmes 
available in the country today. Thus, the pertinent question therefore is the various 
teacher education programmes in Nigeria satisfying the changing needs of the Nigerian 
society? An examination of this question will help to offer more sustaining solution to 
the problems of teacher education in Nigeria especially as it relates to national 
development in this century. 
 
Teacher Education Programme: Its Relevance to the Nigerian Society 

The aim of education in any society must be intricately related to its needs, 
goals and aspirations. It must be admitted that the formulation of the National Policy on 
-Education (1981) and even the various teacher education programmes, put into 
consideration both the immediate and long term needs of the Nigerian society. 
 

Bearing in mind the aims of teacher education as contained in the National 
Policy on Education (1981) which include among others, training of efficient, inquiry 
and creative minded teachers, can we say that the actual implementation of teacher 
education programmes are really responding to the aims of teacher education 
programmes in Nigeria? A look at the teacher education programmes in Nigeria shows 
that some patterns are easily discernible. It is generally agreed that every teacher must 
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have a good general education, proper knowledge of some teaching subjects, an 
understanding of the learner and appropriate teaching technique. Thus, the major 
elements in teacher education programmes in Nigeria are, General Education, study of 
the various academic subjects, professional studies of education or professional training 
and teaching practice. This therefore forms the bases to all levels of teacher education 
in Nigeria. 
 

Balogun (2000) argued that a good and effective teacher needs both technical 
and personal competence. Technical competence refers to mastery of some contents 
(what to teach), foundations of education, the nature of curriculum as well as 
instruction and demonstration of appropriate classroom behaviours. On the other hand, 
personal competence relates to the teachers' professional attitudes, ingenuity, 
conviction and commitment. 

 
Similarly, Obioha (2001) identified some valid measures of teaching 

competence which include professional skills (teaching skills, considerativeness, 
effectiveness and commitment); knowledge (knowledge of children, informedness); 
vocational attributes (organizing ability, dependability, enthusiasm, flexibility); moral 
attribute (objectivity, cooperativeness, integrity); personal characteristics (mental 
alertness, self-confidence, leadership, emotional stability, sense of humour and personal 
attractiveness). 
 

A lot of concern has been expressed in respect of professional preparation of 
teachers in Colleges of Education and Universities (Balogun, 2000). Critics are of the 
opinion that teacher education programmes dwell more on pedagogic knowledge at the 
expense of content, especially in sciences, vocational and technical courses (Falayojo, 
1991). 
 

The question is, would students have acquired enough competence and 
confidence in many teaching subjects within the duration for the NCE and B.Ed 
programme? Thus, opinions have been expressed on the need to strike necessary 
balance between the academic and professional components of the curriculum (Ukeje, 
1986). This balance is necessary because both are needed for teacher effectiveness in 
the classroom. Teachers, especially the new entrants will be more dedicated if they are 
better trained. In Nigeria, experience has shown that teachers seem not to be adequately 
equipped to deal with some complex problems they encounter in their duties. 
 

The apparent lack of skills by teachers could be associated with the nature of 
the academic programmes teachers went through. For instance, the NCE programme 
faces the dilemma of preparing subject specialists or general/integrated subject 
teachers. In so many ways, the problem bothers on misplaced priorities which arose 
because of lack of focus. The NCE Non-graduate teacher education programme as 
originally conceived was not meant to be too academic but because many of the NCE 
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graduates teach in Secondary Schools today, the tendency now is to prepare secondary, 
rather than primary school NCE teachers. 
 

However, in respect of the B.Ed programme, some critics feel that teachers are 
not acquiring enough content for their jobs at the Senior Secondary School level 
(Obioha, 2001). If indeed they are, why is it that people are calling for consecutive tier 
programme? The current system, it is believed, limits the amount of content to be 
acquired by students. The consecutive approach assumes that teaching is essentially an 
activity involving two discrete components; contents and method; while concurrent 
promotes the integral relationship between content and methodology. In Nigeria, both 
approaches are adopted. In the NCE and B.Ed programmes, the concurrent is adopted 
while the PGDE adopts the consecutive system. The idea behind the consecutive 
system is to prepare prospective teachers adequately for knowledge, content and 
methodology. 
 

It is now even a matter of controversy whether the present duration of teacher 
education programmes is adequate enough to give prospective teachers the mastery of 
content and methodology required by them to cope with the changing needs of the 
Nigerian educational system. This is the trend towards science and technology and this 
has affected the content of teacher education. 
 

The primary and secondary school teachers now have added burden of 
grappling with the new challenges arising from scientific and technological demands of 
the society. This situation compels teacher education to train all teachers in some 
general areas like computer appreciation and general science knowledge.  
 
Prospects and Implications of Teacher Education for National Development 

The trends in teacher education cannot be viewed in isolation to other factors in 
the society. Teacher education programmes are changing because the needs and 
problems of the society are equally changing. The emphasis is now on innovation in all 
aspects of national development politically, economically, socially, scientifically and 
technologically. Thus, for the benefit of development in Nigeria, teacher education 
should be geared towards the following directions in this century. 
 

First, selection of teacher trainees should be based on some established 
vigorous procedures. Teachers are catalysts to national development, therefore, the 
profession requires the best materials and not drop-outs from other fields. Indeed, if 
teachers are poor academically, one would wonders how they can adequately prepare 
the young ones intellectually, emotionally and morally to become leaders of tomorrow 
to guide the political, social and technological spheres of national development. In fact, 
it is being suggested that entry requirements for NCE programmes should be the same 
for the B.Ed teacher education programme. This will give products of teacher education 
programmes a high sense of esteem and comparable status with colleagues in other 
professions. 
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Secondly, there is the need to enrich the content of teacher education to meet 
the scientific and technological developmental needs in Nigeria. The inadequacies of 
the current teacher education programmes are accentuated by the remarkable changes 
taking place in the content of the schools, especially in the area of science, technology 
and technical vocations. Thus, contents should therefore be selected on the basis of 
relevance, needs of the learner now and tomorrow. This calls for quality education both 
in content and methodology of teacher education in order to produce teachers fit 
enough to grapple with problems of development in the society. It is therefore being 
seriously suggested that skill enriching programmes like computer appreciation 
courses, health education etc be introduced in the various teacher education 
programmes to complement the traditional contents or specific areas of specializations. 
The idea behind this is to encourage vocational and utilitarian values of teacher 
education programmes. 
 

Thirdly, the teaching profession should be made a full fledged profession by 
improving both the conditions of service of teachers and encouraging good public 
image of teaching. This will help teachers to gain the deserved confidence, authority 
and self-esteem needed to produce the required manpower in all facets of national 
development. 
 

Fourthly, education in general and teacher education in particular should be 
adequately funded. In fact, the government cannot shy away from the fact that 
education is an expensive venture and its under funding has remained a perennial 
problem in Nigeria. To fund teacher education effectively, government would need to 
provide facilities like office furniture, laboratories, build more classrooms, workshops, 
libraries, audio-visual materials and other things that would make teaching environment 
more conducive. Perhaps, private initiative in funding of education should be 
encouraged to complement government efforts. For instance, the education tax levy on 
the public liability companies and the Education Trust Fund should be effectively 
utilized to improve the quality of teacher education and education in general at all 
levels. 
 

The professional education of teachers should be encouraged along side 
mastery of subject matter. In fact, attention should be given to the professional practice 
or Teaching Practice. Teachers should be exposed to an apprenticeship type system 
which has just started. This will help teachers to be adequately equipped to perform 
their duties and at the same time, discourage those who take to teaching as mere 
stepping stones. Professional practice is the core of teacher education. 
 

Finally, teacher education both in terms of pre-service and in-service should be 
of priority to society. Teachers should be exposed to seminars, conferences, short-
courses especially refresher courses even while on the job in order to equip them 
effectively for their role in a fast changing society. Teacher in-service programmes 
should be aimed at upgrading and updating competencies of teachers already in-service 
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in order to make them continuously relevant to new ideas, educational policies, 
teaching methods and knowledge. Adequate and regular supervision should be 
encouraged to sustain dedication and commitment. 
 
Conclusion 

Nigeria, today in her guest for technological and scientific development cannot 
afford not to pay adequate attention to teacher education. Teacher education as 
examined is very crucial to the overall development of the country. It is indeed, the 
contention of this paper that Nigeria requires a well designed teacher education 
programme with the view of having trained teachers with greater depth of knowledge 
and skill in teaching for better productivity and national development. 
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